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Much of the research on out‐of‐school time (OST) programs (including after‐school and youth
development programs) has focused on the effects of program participation on school engagement,
academic success, and positive youth development. However, these programs have also been shown
to improve mental health and social‐emotional competencies and reduce violent and anti‐social
behavior, substance use and abuse, and involvement in the juvenile justice system. Effective
programs share the following characteristics:

Program Design and Content
 Appropriate structure – Effective OST programs provide a mix of structured activities and
supervised free time for youth to relax and socialize. Clear and consistent rules, limit setting,
and age‐appropriate monitoring are indicators of appropriate structure.
Note: programs that serve predominately deviant youth should provide more structured
activities and little to no unstructured free time, to minimize the risk of negative peer
influence within the program.
 Physical and psychological safety – OST programs promote safety for young people by
providing supervision during the hours when young people are most likely to commit crimes,
engage in other risky behaviors, and become victims of crime. In addition, high‐quality
programs provide an atmosphere of physical and psychological safety where children are
protected from bullying, harassment, and fear, and feel comfortable expressing themselves.
 Opportunities for skill building – Effective OST programs provide youth with opportunities
to develop skills that will help them succeed in school, work, and life. Effective programs focus
on improvement rather than on competition or comparison with others.
 SAFE (sequenced, active, focused, and explicit) – Effective programs are highly focused on
personal and social skill development; use activities that are sequenced and coordinated to
achieve explicitly identified outcomes for youth; and require active involvement of youth.

Program Relevance
 Opportunities to belong – Effective programs provide opportunities for meaningful inclusion
regardless of one’s gender, ethnicity, sexual orientation or disabilities. Interactions between
individuals belonging to different groups (however they are defined) will be more positive
when they are cooperative rather than competitive, with individuals interacting across group
divisions. Adults can model inclusive behavior, mediate or interpret between groups as needed,
and promote values of inclusiveness.
 Cultural competence – Staff cultural competence may be more important than cultural tailoring
of program content, both in making youth feel comfortable in a program and in impacting
targeted outcomes. Culturally competent youth workers learn about and value participants’
cultural backgrounds, understand how their own culture influences them, and communicate
openly with participants and their parents to avoid misunderstandings.

Program Delivery
 Supportive relationships – Youths’ relationships with staff are key features of OST programs.
Effective staff provide both emotional and instrumental support for young people, meaning they
are caring and responsive as well as providing useful advice and guidance.
 Creative, well‐trained, and committed staff – Finding and retaining staff who are genuinely
interested in working with youth, able to creatively meet the needs of participants, well‐trained,
and committed to their jobs is critical to running an effective OST program.
 Sufficient staff for individual attention – Programs are most effective when there are enough
staff to facilitate small groups of youth and provide individual attention to participants.
 Positive social norms – Effective OST programs promote and enforce positive social norms. A
program “culture” that values positive behaviors and discourages negative behaviors can
support youth in making positive choices both within the program and in their lives outside of
the program.
 Support for efficacy and mattering – Youth need opportunities to make a difference in their
community, to be empowered, and to encounter and overcome challenges. High‐quality OST
programs provide a safe environment for these important developmental experiences,
particularly when youth are highly engaged and feel a sense of belonging and contributing to
the program.
 Integration of family, school, and community efforts – Programs that have good
relationships with school staff, participants’ parents, and other community youth programs are
able to coordinate efforts and support participants’ development across multiple contexts.
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Program Assessment and Quality Assurance
 Youth involvement in program planning and decision‐making – In addition to providing
youth with valuable experiences that will prepare them for adult roles, involving youth in this
way also allows for constant feedback on whether an OST program is meeting the needs of its
participants.
 Measurement of multiple outcomes – Programs should evaluate their effectiveness on a
variety of outcomes, not just academic achievement. Positive youth development outcomes
should be valued as well. Tracking effectiveness on reducing problem behaviors may provide
convincing data for stakeholders, but may run the risk of alienating youth participants.
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Juvenile delinquency is a serious problem in our society that needs to receive serious attention. Even those who are not directly affected
end up being touched by this issue through governmental allocation of tax dollars and the general safety of our communities. This crisis
is not managed by simply throwing money at programs expecting them to work. There has been enough research in this field done to
conclude what works and what does not. Early interventions have proven to be effective. These programs focus not on reducing crime,
since at this point children are too young to commit crimes. Preventing juvenile delinquency can help improve the quality of life for kids,
make communities safer, and even boost the economy. Before you can work to prevent juvenile delinquency, you'll need to identify
which kids are most at risk. As...Â Preventing juvenile delinquency can help improve the quality of life for kids, make communities safer,
and even boost the economy. Before you can work to prevent juvenile delinquency, you'll need to identify which kids are most at risk. As
a parent, teacher, or friend, you can review the risk factors that might cause delinquency later on. Social workers and teachers can set
up interventions with at-risk kids' families, their schools, and their communities. We can separate juvenile delinquency into three
categories: - delinquency, crimes committed by minors which are dealt with by the juvenile courts and justice system; - criminal behavior,
crimes which are dealt with by the criminal justice systemÂ There are several largest predictors of juvenile delinquency. They are: parenting style, with the several styles most expected to predict delinquency being Â«permissiveÂ» parenting, Â«neglectfulÂ»
parenting, Â«indulgentÂ» parenting, Â«authoritarianÂ» parentingÂ Other factors that may lead a teenager into juvenile delinquency
include poor or low socioeconomic status, poor school performance and peer rejection. There are also biological factors such as high
levels of serotonin, giving them poor self-regulation and a bad temper. The most effective programs for juvenile delinquency prevention
share the following key components: Education. Model programs have assisted families and children by providing them with
information.Â Educational programs have the underlying intent of encouraging hope and opening up opportunities for young people.
Recreation. One of the immediate benefits of recreational activities is that they fill unsupervised after-school hours.Â A youth entering
the Juvenile Justice System has the opportunity to receive intervention assistance from the state. In the care of the state, a youth may
receive drug rehabilitation assistance, counseling, and educational opportunities. Juvenile delinquency has been shown to be positively
linked to what has been called The Single Mother/Absent Father Syndrome. Statistics show the best way to keep kids in school and out
of trouble is a live-in dad. Kids need dads, not only because men play the role of disciplinarian, but they also need mentors. Someone to
show them how to behave.Â We need a nationwide AA-like program for dads. We should build financial rewards into our Social
Services Systems to allow dads to get more money if they are living with their kids. Not just because they have kids, but to reward them
for being live-in dads.Â I had seen some of his juvenile decisions and told him if he continued I would send him to a military academy.
Sure enough one night it happened.

